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Sustaining High-Quality 
Programs and Services for Gifted 

Students

S ll M R iSally M. Reis
sally.reis@uconn.edu

May you live in a time 
of change.of change.

- Ancient Chinese Curse

Agenda

• What are the attributes of high-quality 
research-based services for gifted and talented 
young people? 

• What are the features of these programs or 
services that can help increase the quality ofservices  that can help increase the quality of 
our program or services?

• Self-selected opportunities to enhance your 
program and services

• Your questions….

Your Essential Questions
• What are high quality 

research-based 
programs and services 
in gifted education? 

• How can I use what I 
have learned to 
increase the power of 
our program or 
services?
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Identification: The Great Debate
• One of the most widely 

discussed and debated 
topics in education

• No easy answers or simple 
solutions to identification 
questions

• An indication of the far-
reaching effects that 
decisions related to 
identification have on 
students, schools, and 
communities

Rationale: Why do we need formal 
Identification Procedures?

“Constructing identification procedures 
implies that actions will be designed 
and implemented to confirm or 
uncover students’ talents and 
abilities that need to be addressed 
within the home and school learningwithin the home and school learning 
environments. The inclusion of the 
term ‘constructing’ implies that 
identification procedures cannot be 
adopted as-is without careful 
consideration of the needs of 
students and the available 
resources within each district.”

~ Jean Gubbins, 2006 

Curriculum &
Instruction

Program 
Evaluation

Mission 
Statement

Identification

High-Quality Identification 
Procedures are:

• Comprehensive

• Reflective of 
student 
characteristics & 
demographics

Program
Design

Strategic 
Planning

Special 
Populations

Identificationdemographics

• Inclusive of both 
objective and 
subjective tools

• Sources of both 
defensible and 
inclusive criteria

Operationalizing a Definition
1. The way in which you define or 

conceptualize giftedness should provide 
a rationale for your identification process 
and the assessment tools you select.

2. There should be a clear and purposeful 
relationship between the goals of your 
gifted program and how students are 
identified. For example, if a program is 
based on performance in accelerated 
mathematics courses then it makesmathematics courses, then it makes 
sense to use a review of mathematics 
aptitude tests and math grades as a 
central focus of the identification 
process.

3. Educators must be vigilant in their efforts 
to ensure that the diversity of the 
students identified to participate in a 
gifted program reflects the diversity of 
the total student population from which 
they are selected.
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Getting Started: Questions

• Who are gifted and talented students?
• Why are we identifying them?
• Who is responsible for identifying

students’ gifts and talents?students  gifts and talents?
•How do we find them?
•What are the most 
appropriate procedures and 
instruments for identifying 
students’ gifts and talents?
•Who are we missing?

“Change in education is difficult. It “Change in education is difficult. It 
means doing things differently, not means doing things differently, not 
just doing longer and harder what just doing longer and harder what 
we already do . . . The challenge of we already do . . . The challenge of 
reform is not merely to buttress reform is not merely to buttress 
the schools we have but to invent the schools we have but to invent the schools we have but to invent the schools we have but to invent 
schools we’ve never had.”schools we’ve never had.”

Adam Urbanski, PresidentAdam Urbanski, President
Rochester New York Teachers’ Union, 1991Rochester New York Teachers’ Union, 1991

Getting Started: 
Questions for Construction

• Who are gifted and talented students?
• Why are we identifying them?
• Who is responsible for identifying

students’ gifts and talents?students  gifts and talents?
•How do we find them?
•What are the most 
appropriate tools for 
identifying students’ gifts 
and talents?
•Who are we missing?

Quest Academy for Advanced  and 
Enriched Learning: Comprehensive 

Program Design
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Two considerations exist when a 
district-wide continuum of 

services is developed. 

1. Organizational. O ga at o a

2. Comprehensive 
curriculum and 
learning 
opportunities

Organizational
Where and when students will be 

provided with services?  
How and when will students be 

grouped together in or across 
different schools? 

• Grouping by instructional level 
• Cluster grouping in one or more 

content areas across classrooms
• Separate classes for gifted students 

at any grade level. 
• Pull-out program/Resource Room
• After School Programs
• Saturday or Summer Programs

Curriculum and learning 
opportunities

• Acceleration?
• Enrichment? 
• Advanced Content?
• Teacher selected 

content?
• Student selected 

content?
• Regular Curriculum 

Extensions?
• Advanced Content Based 

on Interests, Readiness, 
Learning and Product 
Styles
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It’s time to get your ducks in a row…
Program Design 
Considerations

• Must match the school’s definition and the 
identification procedures for gifted and talented 
students.

• Should include multiple ways of meeting 
students needs (organizationally/learningstudents needs (organizationally/learning 
options)

• Offer opportunities that are normally not 
provided in the regular classroom.

• Give challenging, innovative, and engaging 
content to students.

Gifted Services
Acceleration and 

Enrichment
Acceleration implies moving faster through 
academic content which typically includes offeringacademic content, which typically includes offering 
standard curriculum to students at a younger age.

Enrichment refers to richer and more varied 
educational experiences, a curriculum that is 
modified to provide greater depth and breadth 
than is generally provided.

.

Acceleration Options
Poor

• Grade Skipping (seldom and unplanned)



6

Acceleration Options
• Early Entrance to School
• Grade Skipping
• Concurrent Enrollment
• Single Subject Acceleration• Single Subject Acceleration
• Multiage Grouping
• Advanced content in cluster groups
• AP courses

Eckert, Rebecca. D., & Purcell, Jeanne. H. (2006). Designing services and programs for high-ability learners. United 
States: Joint publication of the National Association for Gifted Children and Corwin Press.

Enrichment and 
Differentiated Options

• After-school enrichment programs for two 
weeks each semester

Eckert, Rebecca. D., & Purcell, Jeanne. H. (2006). Designing services and programs for high-ability learners. United 
States: Joint publication of the National Association for Gifted Children and Corwin Press.

Enrichment and 
Differentiated Options

• Pre-assessment in the regular classroom
• Curriculum Compacting
• Purposefully selected field trips
• Guest Speakers
• Mentorships• Mentorships
• Individual and group investigations
• After-school enrichment programs
• Tiered lessons
• Open-ended learning activities
• Choices in learning activities and products

Eckert, Rebecca. D., & Purcell, Jeanne. H. (2006). Designing services and programs for high-ability learners. United 
States: Joint publication of the National Association for Gifted Children and Corwin Press.

Internal Consistency

Identifying 
Gifted and Talented

St d t

Definition 
of 

Gift d Students

Programming for 
Gifted and Talented

Students

Giftedness
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The Theoretical & Research Background for SEM
1. The 3-Ring Conception of Giftedness (1978) 2. The Enrichment Triad Model (1977)

3. The Schoolwide 
Enrichment Model 

(SEM) (1985; 1997)

Applying the pedagogy of gifted education to enrichment opportunities for all students.

It’s Your Turn

Where do we go from 
here?
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One Strategic Plan for the 21st

Century
1. Get copies of the 

Guidebook, related reports, 
assessment data (local, 
national, international), 
curriculum model material, 
etc.

2 Form a Book Club

5. Target specific 
components based on 
the data from the needs 
assessment

6. Analyze and write 
together to revise 
targeted components2. Form a Book Club

3. Use a set of discussion 
questions to guide Book 
Club members as they 
examine the components of 
high-quality programs and 
services

4. Conduct a needs 
assessment to determine 
the health of your program 
components

targeted components
7. Develop benchmarks to 

chronicle your progress
8. Assess your progress 

regularly
9. Revise as needed
10. Celebrate and share your 

progress

Definition of a Curriculum 
Model: Subjects for Analysis

(Van Tassel-Baska, 2007)
Framework for curriculum design and 

development
Transferable and useable in all content Transferable and useable in all content 
areas
K-12 applicability
Applicable across schools and grouping 
settings
Incorporation of differentiated features 
for the gifted/talented learner

Criteria Used to Access Model 
Effectiveness

Research evidence to support use (student 
learning impact)
Application to actual curriculum (product in use)
Quality of curriculum products based on the 
modelmodel
Teacher receptivity
Teacher training component for use if the model
ease of implementation
Evidence of application of model in practice
Sustainability

Systemic
Alignment or relationship to national standards
Relationship to school-based core curricula
Comprehensiveness
Evidence of scope and sequence considerations
Longitudinal evidence of effectiveness with gifted 
students
Evidence of use in teacher-developed curricula (planning 
and organizing on paper)
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Creative Tension…
Leadership and change come from 
creative tension. Creative tension is 
the difference between the vision 
(where we want to be) and current 
reality (where we are). By harnessing 
creative tension, we can learn to use 
the energy it creates to move current 
reality toward the vision. A leader's 
role is to facilitate this process by 
making sure that there is both an 
accurate picture of the current reality 
and a complete picture of the desired 
future.

Senge, P. (1990). The Fifth Discipline: The Art and Practice of The Learning Organization. New York: 
Doubleday

• Designing Services and Programs for 
High Ability Learners -
www.nagc.org/acb/stores/1/Designing-
Services-Programs-for-High-Ability-

For More Information

Services Programs for High Ability
Learners-A-Guidebook-for-Gifted-
Education-P187C31.aspx

• NAGC Gifted Program Standards –
www.nagc.org/index.aspx?id=546

• The National Research Center on the 
Gifted and Talented -
www.gifted.uconn.edu/nrcgt.html

For More Information

• Identification –
www.nagc.org/index.aspx?id=1045

• Helpful Articles on Gifted Issues –
www.gifted.uconn.edu/sem/semart.html


